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Abstract 
        The term authentic has been used as a reaction against the prefabricated patterns of the textbooks while authentic texts were 
the non-pedagogical texts used to help learners improve not only their communicative but also their cultural competences.  The 
objective of the paper is to establish the relation between the use of authentic texts and the improvement of communicative 
abilities and to identify the types of authentic texts  which facilitate the pupils’ academic performances and the understanding of 
the target culture.  
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1. Introduction 
     The choice of words in teaching a foreign language is limited by the context in which we use the language. 
Context plays an important role in the construction of meaning. Foreign language pedagogy advocates the necessity 
to teach language in context although it is not always clear how teachers relate language with its social context. 
According to Halliday’s definition the context is” the total environment in which a language unfolds” that is its five 
dimensions linguistic, situational, interactional, cultural and intertextual are shaped by people in dialogue, in “a 
variety of roles and statuses” (Kramsch, 2010, 67) Due to the complexity of meanings, contexts are not stable; they 
are constantly changed and recreated to fit the individual needs of the learners. The context can be shaped through 
the foreign language so that the students explore, discover and exchange certain types of meanings, “the central code 
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of another culture”. Although, teaching a foreign language is done to a large extent by standardized texts, we take 
into consideration that improving one’s language skills can be done in the classroom and outside it through the use 
of the authentic texts.   
       Language is a dynamic process which changes with demands of society migrations, popular culture, and even 
technological innovations.  If teachers rely on traditional textbook for materials for class, teachers will be constantly 
providing outdated information.  Students trained to use the language as the native speakers do will find less need to 
alter their language later when using it conversationally.  In addition, when given the opportunity to travel to places 
where the target language is used, the learner will not have as much difficulty in using it in different contexts. 
 
2. Theoretical background 
2.1. The concept of authenticity 
        The authentic text was defined as a text that was created to fulfil some social purpose in the language 
community in which it was produced (Little and Singleton, 1988, 21). The term authentic has been used as a 
reaction against the prefabricated patterns of the textbooks while authentic texts were the non-pedagogical texts used 
to help learners improve not only their communicative but also their cultural competences. Authentic materials - 
also known as realia - can be described as anything created for native speakers of a language, we can use for our 
teaching purposes.   With the changing linguistic boundaries, it is now widely known as materials that include ideas, 
words, phrases and expressions that are heard and read in real-life situations.   
           In accordance with the tendency to develop not only the communicative but also the cultural competences in 
language teaching, there was a need to clarify the notion of authentic text and communicative authenticity. It has 
been debated in Europe ( Coste, 1980, Widdowson, 1970, Breen 1985) and The United States (Kramsch 1988, 
Nostrand 1989). 
         According to Widdowson, authenticity does not lie in the text but in the way speakers and readers make use of 
it, namely in their response. Taking also into account that the link between a certain language and its social 
community can be very changeable, we believe that cultural and communicative competence means understanding 
the social conventions of the target language speech community while preserving one’s own. Learners can mimic 
the behavioural patterns of that community derived from the authentic text to a certain extent since the first goal is to 
communicate and not to behave like someone else which means somehow losing one’s social and linguistic identity. 
The learner can behave both as an insider and an outsider of the target culture if he understands the cultural 
situation. Consequently, teachers should be concerned more about authentic language learning which require 
communication and metacommunication in the language education.  
      Nostrand (1989, 52) raised the issue of cultural competence which include to a certain extent the obligation to 
behave in accordance with the social conventions of a given speech community. Students should mimic linguistic 
and behavioural patterns observed in the authentic texts as a good way of understanding the culture of the target 
language. Additionally, (Nostrand 1989) and (Valdman 1992) recommend separate knowledge about the culture and 
experience of the culture through what they called cultural competence and cultural performance.  
      Ultimately, Breen (1985), speaking about the ability of the learner to behave both as an insider and an 
outsider to the speech community whose language he/she is learning suggests that “the learner will re-define any 
text against his own priorities, precisely because he is a learner”. Such critical understanding becomes an 
educational issue of pedagogic effectiveness while he concludes that “perhaps all other questions of authenticity in 
language teaching may be resolved if the potential of the classroom is fully exploited” ( Kramsch, 2010, 183) 
 
2.2. Types of texts used in language learning 
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        Teachers and students are naturally attracted to authentic texts. Finding that you can read something designed 
for a native speaker is motivating, and developing strategies to deal with ‘real’ texts enables students to read more 
confidently and extensively outside the classroom. 
        But, teachers also need to consider just how helpful the authentic text we choose actually is for our students. 
Authentic texts can be helpful at any level. Beginners need simpler types of texts as compared to advanced students 
who have previous knowledge. That is why teacher should be very critical and take into consideration issues like the 
difficulty, the interest and the topics. Many of the features of authentic texts are far more complex than we might 
realise at first glance.  
         Widdowson pointed out that the language presented to students does not need to be simplified for easy access. 
He further stated that, “Nowadays there are recommendations that the language presented should be authentic.” 
Authentic materials gradually made their way into textbooks in the form of advertisements, brochures, menus, 
schedules, recipes, songs, and other items utilized in daily life. Other types include articles, in newspapers and 
magazines, movies, movie trailers, pictures, documentaries, interviews, broadcasts of different types. However, 
literature was still not viewed as suitable material for language learning. 
        There is an almost limitless supply of materials available online that come directly from the target cultures of 
the languages we teach. These resources provide "real life" linguistic input as well as valuable cultural information 
for our students. Students learn important topics through materials like audio, video, books, journals, magazines, 
newspapers and online resources.   
         Furthermore, multimedia technology affords the learner multiple ways of leaning a language from real-life 
material. It is a powerful blend of computers, video, photography, and sound. The materials available on the internet 
can meet all demands, according to level and interest in language teaching: 
 
x Music 
Mama Lisa's World of Children and International Culture: A neat site with children's songs, nursery rhymes, 
stories and other materials from around the world. The site can be viewed in English, French and Spanish, but the 
songs lyrics are available in many languages. 
Languages Online: Series of well-organized lessons, games, songs and other teaching/learning materials for 
beginning ESL and other languages. 
Youtube:collection of songs and lyrics.   
x Television and Videos 
LangMedia: features video clips of interviews and discussions with people from many different countries and of 
many different ages and walks of life. Some interviews and discussions are in English; more are in the language(s) 
of the countries involved. Translations and/or transcripts are given for all non-English video clips. Topics include 
family, food, education, religious and cultural customs, work, art, sport, travel, and more.  
WWITV: a huge collection of free live internet TV stations streaming online. A portal to watch live and on demand 
TV broadcasts from around the world.  
x Podcasts and Radio 
OMNI Radio: search for all live radio stations of the world by country.  
Foreign Internet Radio: online news radio, talk, information programs, and music programs featuring music in 
many languages. 
 
x Magazines and Newspapers 
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Newseum: A site that (among other things) collects images of the front page of newspapers from around the world. 
Click "sort papers by region" to find a specific country.  
OMNINews: search for newspapers from around the world by country. 
World Press: One of the web’s largest and most comprehensive directories of World Newspapers and Magazines, 
sorted by Country, region, and political affiliation.  
AllYouCanRead: massive media directory of 22,800 local and international magazines and newspapers from all 
over the world. Over 200 countries are represented. 
x Children's Literature and Folklore 
International Children's Digital Libraryan: amazing resource for online children's picture books in many 
languages.  
Aaron's Storybook: A good collection of folktales, myths, legends, magical tales, sacred stories and more from 
around the world; all in English.  
x Games and Fun 
Childtopia: a large collection of educational games, tales, listening and reading comprehension activities and even 
arts and crafts project videos in English and other languages.  
2.3 Authentic texts in the classroom  
         Using authentic texts in the classroom are known to have the following advantages: 
       First, when authentic materials are made available for students, they provide exact examples of how the 
language is used by its native speakers or of the vast majority of target language users.  
        Second, students feel more confident using the language when they know they are performing as 
expected.  With authentic texts, learners are provided with words and expressions used in real-life contexts.  When 
students are confronted with similar situations, they manage better in informal, face-to-face communications. 
         Third, real-life materials are more informal, socially-centered and widely used. They can be a valuable 
material to complete the rules and patterns of textbooks.             
        The use of authentic texts in listening and reading skills instruction give students the idea they learn real 
language and see "the relevance of classroom activity to their long-term communicative goals" (Brown, 2007, 311).  
Rost (2002, 123) suggests that when it comes to listening comprehension, understanding "authentic language is the 
target of virtually all language learners". However, using authentic discourse texts can pose a number of problems in 
listening instruction since many of the texts produced specifically for use in listening instruction are often ungraded 
and very difficult, suitable for only the highest levels. Richards (1983) suggests another option for working with 
authentic (or any) listening texts: we can adjust the task itself to focus on the specific listening skill area that learners 
need to work on. Many other features of the text itself may go unaddressed, but tasks can be designed (again with 
learner needs and current proficiency in mind) to focus on a specific skill area 
         It is now generally accepted that literary and other authentic texts should not be simplified or modified in order 
to help students comprehend them. Rather, students should be provided with reading strategies and activities prior to 
reading the selection. In turn, these strategies and activities will help students comprehend the authentic material. 
        Generally, the strategies, explanations, and activities related to a reading selection fall into three categories 
called pre-reading, during-reading, and post-reading activities, depending on when they are used in relation to 
reading the selection which help students understand the text and the topic, review vocabulary or grammar structure.  
The grading of grammar in a text is usually more difficult to spot and easier to forget about than the grading of 
vocabulary. A good rule is that most of the grammar in the text should be what they have already studied, and most 
of the more difficult grammar should be within one level and guessable from context 
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With the influx of language learners, it is of utmost importance that the educators have to utilize materials that 
are suited for their students’ interests and proficiency levels.  One very good reason for teachers to consider using 
authentic texts is its accessibility.   
 
 
3. Objectives 
 
The objective of the paper is to establish the relation between the use of authentic texts and the improvement of 
communicative abilities and to identify the types of authentic texts  which facilitate the pupils’ academic 
performances and the understanding of the target culture.  
 
4. Method 
 
      4.1. Participants 
 
The sample of the study had been made up of 90 subjects, students from the programme of study Pedagogy of 
Preschool and Primary Education, in the first year of studies, aged between 18 and 36 years, from the urban and 
rural environment. The experiment developed for the second semester. 
 
4.2. Materials and Procedure 
 
To establish the relation between the use of authentic texts in teaching English and the improvement of 
communicative skills, we have followed  several stages in the development of the didactic process. We evaluated the 
level of the classroom after the first exam session. Classes were  homogenuous, the distribution among subjects 
being 78 subjects  intermediate, 12 upper intermediate. A number of 7 topics were chosen : education, leisure, food, 
health, law, money matters, customs. For each topic, apart for text books, we used appropriate authentic materials in 
the classroom. We used articles from newpapers and magazines, movies, shows, documentaries, advertisments, 
interviews, broadcasts, songs, stories and games. Dictionnaries were allowed. Students also had assignments for  
which they had to  appeal to such materials. However, they had  precise tasks to fulfill and they only had 3 topics for 
which they could bring to the classroom their own choice of material. . 
To identify the pupils’ performances during the semester,we used a diarybook which recorded the pupils’ activity 
in the seminar. We rated understanding,  pronunciation, vocabulary, grammar structures, fluency, familiarity with 
the cultural codes of the target culture. We also studied the school documents after  the final examination of the first 
and second semester. 
To identify the types of authentic texts which facilitate pupils’ academic performances we applied a questionnaire 
made up of 5 open questions which refered to: the  most useful types of authentic materials, the least important 
types, the problems they encountered, advantages, disadvantages and we selelcted those with grater frequency. The 
test applications had been achieved individually. 
The rating of the answers was based on at the on the classifications made by the pupils. The data analysis had 
been achieved through the reference to the content of the used instruments and academic performances evaluated by 
teachers. 
 
5. Results and discussions 
 
       The results obtained had been analyzed from an empirical perspective. The content analysis carried out on 
the 450 answers based on students’ opinions, led us to establish the issued related to the paper’s objective in a fairly 
interesting structure according to the variables specialty and proficiency level.  Variable gender could not be 
appreciated as all students are females.  
With regard to the identification of the types of the authentic texts considered to facilitate academic 
performances, the following results had been obtained: Thus, the most useful types were: articles (31%), interviews 
(22%), songs, (20%), documentaries (16%) and shows (11%) while among less preferred were listed: radio 
broadcasts (42%), movies (21%), advertisements ((15%), stories (11%) and games (9%). We have observed that the 
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first group includes a written type material which can be done by slow work and visual-auditory types which 
students could understand better. This can be explained by the fact that listening proves to be sometimes difficult for 
non-native learners.   
As concerns the difficulties they encountered, the answers were rated as it follows: understanding -listening 
problems (52%), texts lexically dense (31%) - (vocabulary and complex phrases), and understanding cultural issues 
(17%). The results underlined the fact that listening poses a number of problems, mainly due to the lack in their 
previous activities in the classroom, related to their listening proficiency. The percentage in the understanding of 
cultural issues indicates a good knowledge of the target culture, mainly due to the cultural opening of our society 
during the last decades.  
Regarding the advantages and disadvantages of the authentic materials, the advantages were:  materials easy to 
find, students become acquainted to the current language and issues, they become more confident in their language 
abilities, they develop a sense of cultural belonging. Among disadvantages, they listed: texts are too high level, texts 
are not graded (easy grammar but difficult words), and texts contain many useless words they are unlikely to use.  
As for the pupils’ results at the end of the second semester, after the analysis of school documents, we 
appreciated that: 58% of students improved their fluency and language comprehension, 24% had remained at the 
same level and 18% obtained lower results as compared to the previous semester.  
 
 
6. Conclusions  
 
The results obtained supply with positive arguments the use of authentic texts in the improvement of 
communicative abilities and cultural acquisitions. However, these materials bring benefits only used in accordance 
with pupils’ proficiency level and interests. By helping students comprehend authentic texts, we develop their 
language capabilities while strengthening their cross-cultural and literacy skills. 
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